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INTRODUCTION TO THE TECHNIQUES

The purpose of this volume of the Manual is to identify a number of techniques
that have some useful potential for incorporation into popular participation
training. They may or may not be directly related to the examples and approaches.
It is often difficult to obtain specific information on the techniques used in
training activities conducted in the field. However, a list of some generally
known techniques has been compiled and an arbitrary standard description of each
has been given in order to facilitate classification and identification. Field
trainers are requested to contribute any variations in the standard techniques
that they have made or any new techniques that they consider useful in order to
enrich the Manual for the future.

There are a number of published works that are devoted to the description
of techniques of different kinds. In addition, there are sections of other books
both on substantive fields and on training that devote some space to techniques.
Although many of these volumes are so specialized or so limited in scope that
they are of little use to readers of the Manual, a few have materials that appear
to be of value to training innovation and participatory approeches. In some cases
the techniques have been used in cross—cultural situations and are well adapted to
the needs of the Manual. In other cases trainers will find that the techniques
are innovative and interesting but that they will have to adapt them to the
special circumstances of each training activity. .

Several of the published collections of techniques are 1isted in the
selected references section at the end of this introduction. They are recommended
a8 the starting point for anyone who is locking for techinques that will be useful

in training activities in which popular participation is a goal or a significant
element.

The techniques selected for inclusion in the Manual are ones having the type
of exercise, game, group activity or {llustrative approach that will make
training activities attractive to the trainee and relevant to his needs and
so should stimulate his interest. Some techniques emphasize competition, others
co-operation, others participation of different kinds. Some can be used to
create humour in tense situations and some simply to try to establish an
appropriate atmosphere for initiating one training activity; some stimulate
real situations: all have a specific purpose. It is important to ensure that
each technique, with its particular purpose, makes a positive contribution in
a proper sequence towards the training objective.

The classification system and the format

The broad classifications that are used in Volume Four are those of the
three major training goals, as established in the training needs matrix
(Volume One, table 2). Therefore if techniques for understanding problems,
for capacity building or for attitude and value modification are being sought,
the trainer can review a selection of examples in any of these categories.
Such a broad classification system cannot be precise; the techniques in each

- of the categories should be examined for their capacity to contribute to a

given training purpose.

-1
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The reader will have noticed that in many of the examples of training
activities and in many of the descriptions of approaches reference is made to
particular associated techniques and that these can be located directly by
their code designations.

A finel word about the format for the presentation of each technique. It
was originally thought that a general but thoroughly consistent scheme such as
was used for the examples of training activities could be maintsined. However,
the techniques turned out to be too varied in their nature for such a plan to
be feasible. A review of the techniques will reveal that there is, nevertheless,
a certain minimum of basic elements that must be used for the proper description
of a training technique. The elements below are contained in all of the
descriptions of techniques included here, though some are given much more
deteiled treatment than are others. The essential elements are:

Objectives;

Settings;

Process;

Discussion; and
Comments or preparation.

In a number of cases the account of the technique is accompanied by samples
of materials for use with the technique. These are designated "Sample 1" etc.
and are presented, in each case, on the page following the end of the account
of the technique.

Finally, each technique is referred to a source, 1f known: thils reference
is elther to a work in the list of selected references at the end of this
introduction or to such persons or other sources as can be identified.

In the following pages, enough examples of ways in which to present

descriptions of techniques are given to make it easy to add other entries by
following the examples, with the help of the genersal guidelines outlined above.

Selected references and related organizations

There is a wide variety of books and pamphlets describing techniques that
can be consulted. The list of references cited in the Manual in Volume One and
the following works and organizations have bibliographies that will be helpful.
The organizations mentioned are only a few of those that are involved in
developing materisls. It is best to begin by checking with some of the govern-
ment agencies or private organizations in your own country to find those that
are involved in specific training activities. You may find that there are both
institutions and groups that provide training of trainers or training in the
organization and use of nationally developed or adapted materials.

In Volume One, chapter II there is materisl on users' participation in
the Manual; your assistance in finding new approaches that will be beneficisl
to trainers and training activities is requested. That chapter provides you
with the methods of determining innovative and useful materials and of



communicating the information to the Social Development Branch of the Centre for
Social Development and Humanitarian Affairs of the Depariment of Economic and
Social Affairs of the United Nations Secretariat, so that it can be of world wide
use.

The following reference works and organizations have more information about
the specific material that has been drawn on for the sample exercises. In the
description of each technique in Volume Four, reference is made to a specific
source if known or to those persons or sources who may be identified with the
ma jor version. Some of the exercises are drawn from trainers themselves and are
s0 noted. Some others are in common use and are structured differently by each
trainer, so a general guideline on how to prepare the exercise is given. If no
source is specified, the technique in question is generally used in or was
developed by United Nations officers or associates.

The following volume 1is essentially for organization development but has
several exercises easily adaptable to group participation.

Fordyce, Jack K. and Reymond Weil. Managing with People (Reading, Mass.,
Addison Wesley Publishing Company, 1971). The company has offices in Menlo Park,
California, in London, in Amsterdam, in Don Mills, Ontario, Canada and in Sydney,
Australia; these may be consulted about the availability of copies.

The following three volumes are now published by University Assoclates Press,
7596 Eads Avenue, La Jolla, California. University Associates are currently
publishing those volumes that were previously published by National Training
Laboratories Learning Resources Corporation; they are an excellent source of
materials on a variety of training fields including group dynamics and
organization development and other aspects of training and applied psychology.

Mill, Cyril R. 20 Exercises for Trainers. Washington, DC, National
Training Laboratories for Applied Behavioral Science, 1969.

Nylen, Donald, J.R. Mitchell and Anthony Stout. Handbook of Staff
Development and Human Relations Training: Materials Developed for Use in Africa.
Washington, DC, National Training Laboratories for Applied Behavioral Science,
1967.

Pfieffer, J. William and John E. Jones. A_Handbook of Structured
Experiences for Human Relations Training. JIowa City, lowa,University Associates
Press, 1969. There are at present seven volumes of the Handbook.

Remember that an important source for materials will be Volume Two, in which
specific training activities are described. Many organizations develop - but do
not publish - exercises for specific programmes or for their particular fields;
these may be used by other trainers.




A few of the organizations that have contributed specific exercises or
have suggested particular types of activities are the following. Many others
from all over the world have been consulted or have made suggestions. It is
impossible to list them all but their assistance is gratefully acknowledged.

American Home Economics Association, 2010 Massachusetts Avenue N.W.,
Washington, DC 20036.

American Friends Service Committee, 1501 Cherry Street, Philadelphia,
Pa. 19102,

Community Development Service, 88-66 195th Place, Hollis, New York.

International Association of Schools of Social Work, 345 East 46th Street,
New York, New York 10017.

International Planned Parenthood Federation, 18-20 Lower Regent Street,
London SWIY -~ L4PW.

Overseas Education Service, 2101 L Street N.W., Washington, DC 20037T.

Private Agencies Collaborating Together, T77 United Nations Plaza,
New York, New York 10017T.

World Bducation, 141k Avenue of the Americas, New York, New York.

In sddition United Nations reports froam many projects have assisted in providing
or locating exercises that were among those selected., Many United Nations
Training Centres are developing materials. Some of these materials are
particularly innovative and often well adapted to the special needs of the
particular groups to be trained. Many include an important element of popular
participation in the training activity. It is impossible to refer to all of
the institutions and projects that are in progress. Ome report that has been
published is listed below to indicate the type of materisl that can be found

by trainers who are interested in new approaches that will lead to participatory
exercises,

United Nations Economic and Social Commission for Asia and the Pacific,

Asian Creative Literagture in Socigl Work Education: A Review of Eight Country
Workshops (United Nations publication, Sales No. E.75.II.F.16).
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I. TECHNIQUES FOR UNDERSTANDING THE PROBLEMS

1. Firet steps in group gctivity

Objectives

To help people get acquainted;
To facilitate the formation of subgroups;
To involve groups in the planning of the training programme.

These objectives may be pursued separately and there are a variety of
exercises which do this simply or elsborately; however, for the purpose of
this sample gll three of the objectives will be taken together and the trainer
may decide whether to use them separately or in cambination.

Setting

Time required may vary from 30 minutes to an entire morning. The setting
should be comfortable and informal and if possible large enough so that
individusl groups can meet in different corners of the room or retire to
other rooms. -

Process

The manner in which groups get acquainted is handled by trainers in a
variety of ways. Sometimes each participant is asked to turn to his neighbour
and tell him about himself and the neighbour in turn tells the group what he
has heard and introduces the participant; this can be done in relatively small
group settings in which participants do not know each other. Where participants
constitute particular groupings of an organization or community, trainers
frequently put one member of each of the different groups in a subgroup in
which they tell each other about themselves and report the result of this
conversation to the entire group.

Since one of the purposes of the training i1s to divide into subgroups
to make it easier for individuals to get acquainted and talk freely, trainers
frequently request each perticipant to provide basic information about themselves
on paper and then attempt to make divisions in accordaence with the training
objective, For example, if the purpose of the small group is to combine the
skills of participants with different backgrounds one grouping is indicated,
whereas if the purpose is to bring combined common expertise to the larger group
then another division is indicated. Some trainers will use a completely random
approach to division in the groups or will have participants designate themselves
1, 2, 3 or a, b, ¢; others will start with groups of two and have those small
groups choose others fram among the participants to form compatible groups for
the small-group tasks.

One of the most important methods by which popular participation is
incorporated into the initial stages of a training activity 1s to use these
"get acquainted" approaches or subgrouping approaches to examine provisional
plans for the entire training activity or to develop detailed plans given
the over-all objectives of the training activity.

-5-
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TE-I-1 UP

Discussion
None.

Comments or prepasration

None.
Source

Adapted from the observation of many training programmes.
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2. Perception exercises

Objectives
To illustrate how perception is influenced by exﬁerience and how, once

a person or situation has been perceived in one way, it is sometimes difficult
to see them differently.

Setting

A place which allows for writing and discussion. Copies of figure I
or some way of projecting a large image of it. Chalk-board or large piece of
paper and a marker; and a sheet of paper and pencil for each participant.

Process
Exercise A

Distribute copies of the drawing or use an overhead projector (trace
drawing on acetate) so that all the participants can study it.

To same this drawing appears to be of a young woman and to others of an old
woman or witch. Ask questions that could apply to either, such as:

"Describe what this lady is wearing."

"What colour does her hair seem to be?"
"What does she have around her neck?"

Then ask, "What age does she appear to be?"

Discussion can follow until all participants are able to perceive both
figures. Then talk about why we see what we do, why people see things
differently and why it is sometimes difficult to change one's view or
perspective, Participants may also be asked questions such as:

"What personal factors determine one's point of perspective?"

"How can we develop a sensitivity to the various ways others view a
programme or situation?"

"What significance does this exercise have for you in considering how
materials are developed and from whose point of view?”

Exercise B

Draw nine dots on a chalk-board or a large plece of paper, arranged as
in figure II. Instruct participants to figure out a way to "connect all
nine dots with four straight lines without 1ifting the pencil from the surface".
No other instructions or clarification are given. The solution is quite simple
if an individual 1s willing to go outside the invisible boundaries formed by
the edges of the dots.
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Pigure I. Sketch of a Lady

Source: Originally drawn by W.E. Hill and eppearing in Puck on 6th §ovember,
1905, this drswing has been used many times since as an "ambiguous figure" for
psychological purposes.



Figure II. Nine dots

Problem
® o o
° . 14
® ® o
Solution
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After a few minutes have passed and same participants have the answer,
one participant may be asked to demonstrate the solution. This exercise can
lead into a discussion of unconventional approaches to problem esolving.
Participants may be asked, for example: "Why did many not venture outside the
'boundaries' in solving the puzzle?” "What meaning may this have for problem
solving in your work?" "What 'boundaries' do you face in problem solving in
your work?"

Exercise C

(When participants are familiar with Roman numerals) write IX on the chalk-
board and ask participants to "make this into a six by adding one line".
If questions are asked, simply repeat the basic instruction. The IX before
their eyes accompenied with a verbal request to make it into a number will
lead some to puzzle over Roman numerals ~ thinking of where they could add
a straight line - rather than adding the curved line "S" to make the word "six".
Discussion can centre around the concept of "mind-set”" and how one's
preconceptions influence one's thinking.

Further ideas

Other puzzles can be adapted from books or local tradition. Riddles or
Jokes from the local culture can also be used to illustrate perceptual
differences in ways that are relevant to participants.

Source

Adapted from unpublished materisls provided by trainers of the International
Association of Schools of Social Work, 345 East 46th Street, New York, N.Y.

-10-




3. Entering your own space and
entering another's space

Purpose

To increase participants' sensitivity to their image of themselves in
relation to the way they see others.

Materigls

Sheet of paper and pencil for each participant.

Chalk-board or large piece of paper for each discussion group.
Time

30 - 60 minutes.
Procedure

Participants divide a sheet of paper into four columns labelled as follows:

You as a You as a

Yourself now Yourself in five years now in five vears

In the first column, participants list five characteristics or situations
that best describe themselves at present (i.e., well-liked,ambitious,
realistic etc.). In the second column, they project their situations in
five years' time, again using five descriptive words or phrases (successful,
fulfilled etc.). For the third column, participants are asked to imagine
themselves as someone in a client group (the word left blank in the column
heading may be "client" or “villager" or "slum-dweller" or a member of whatever
group the participants may work with) and in the role of that person to list
five characteristics that best describe themselves at present. In the fourth
column they list five characteristics that they foresee for themselves as that
person in five years' time,

When everyone has finished, a chalk-board or a large plece of paper visible
to all 1s divided into four columns. (A group larger than 8-10 participants
should be split into smaller groups for this discussion; the facilitator, after
explaining the procedure to everyone, can appoint a discussion leader for each
group and then circulate as discussion continues.) 10-15 examples items that
participants have written in each column are listed.
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Each group of participants should review the list in each column and rate
each characteristic as being positive, negative or neutral. (The symbols +, -, O
may be used as ratings.) When all characteristics in all four columns have been
evaluated, there can be discussion of any striking differences between participants'
self-assessments and their role playing assessments as members of the client group.
Were participant characteristics in the third column generally less positive than
those in the first column? If so, why? Do such groups carry inferior images of
themselves, and if so, to what degree? And if field workers in their approach to
people have that same lack of confidence in the people's abilities, how much
personal growth are the people likely to feel they can achieve?

Comments

Participants at a workshop for social workers in Jamaica reacted to the
questions raised above by trying to distinguish between real empathy and the
imposing of one's conceptions on others. They also considered the importance
of communiceting that they have confidence in their clients, which in turn will
present characteristics, all positive their own future characteristics, mostly
negative their clients' present characteristics and mostly positive their clients'
future characteristics. The group was asked why the clients' future characteristics
were positive when their present characteristics were negative. A group member
suggested that they had projected positive changes for the clients in five years!'
time because as soclal workers they saw themselves as the change agents, so the
pattern was really a reflection of thelr feelings of confidence in their ability
to assist the client to improve his situation. There were also interesting
differences in descriptions. One participant had said of himself, "Deciding
vhich way to go". Participants rated that as positive because it implied a
quality of self-determination. But another participant had written, when putting
himself in the client's place, "Undecided on career'. That was rated as negative
because it implied inertia. Participants were asked to compare the two statements
and point out the difference between them. Actually, participants said, there was
a little difference between them except for the wording. The negative tone of the
wording in the client's column was the result of certain negative preconceptions.

Source
Adapted by Intermational Association of Schools of Social Work, New York,

from an exercise developed by Lyra Srinivasan when she was a consultant for
World Education, Inc.

~12-



4, Porce field sis

Objectives

Force field analysis is a tool for analysing a situation that you want to
change. It can be used for the development of an awareness of problems or for
designing strategles for their solution.

Setting

The group should contain as many of the people who are involved with the
problem as possible to assure diascussion of all aspects of it. A bdlack-board
or chart is necessary for graphic representation of the forces.

Progess

The method presupposes that any situation is in a state of equilibrium at
any given moment; that is, that the forces acting to change the condition are
equally balanced by the forces acting to keep it the same. The analysis is
prepared in accordance with the form of a simple diagram:

Restraining forces
J ¢ ¢ Equilibrium

Drivin‘g or ck‘sanginé forces

The group begins by identifying all of the forces and assigning arrows to them.

The discussion can centre around the forces that can be altered and the general
needs to eliminate particular restraining forces and activate some of the

driving forces or it can proceed to a systematic analysis of each force,

estimating its strength and the consequences of increasing or reducing its

effect and then devising a strategy for dealing with the problem by the introduction
of new driving forces or the reinforcing of old ones., The facilitator assists

the group to concentrate on thoge forces that are easiest to change, that are

least threatening and that have the greatest effect.

Discussion
Discussion is contained in the process.

Comments or preparation

Be sure the group defines the current condition of equilibrium clearly.
Press people to identify as many forces as possible. The important thing in
the beginning is the identification of the forces,not making assumptions as to
what can or cannot be done. Test to see if the analysis includes consideration
of the motivation of influential parties, policies and procedures, the nature
of individual needs and habits, outside forces, administrative practices,
financial and material resources etc. After campleting the analysis, the group
should prepare an implementation plan for the proposed change. It should include:

-13~
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The events that must necessarily occur during the change process;
A time-tgble of events;
Rames of the relevant people who can help;
Responsibility for implementing the subparts;
Co-ordination of the subparts; and
Provision for feedback and evaluation.
Source
Adapted from Fordyce and Weil, Managing with People. National Training

Laboratories also has good materials for this technique. (For both sources,
see references at end of introduction.)

-14-
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5. Folling
Objectives
Focuging a group on its own problgms.
Setting

Sometimes s group becomes uneasy with itself. The members may feel anxious,
bored or in same way out of tune with one another. Such conduct is a cammon
symptam of a buried issue. The way out is to move the discussion to deal with
the unspoken agends item. Polling 1s a way to reveal it. Or, in a more positive
way, a group may wish to evaluate its current state as a prelude to action.

One approach is to poll the group on a question that calls attention to its
present condition. The "third party" might float a tentative question and,
with the help of the group, modify the question so that it becomes one that
the group wants to deal with. The participants must also decide upon the
procedure for conducting the poll.

Process
Consider the following exemple,

The group has been planning goals for improvement. At this time, the
discussion is agreeable but lethargic. The "third party" suggests polling
the group members on their optimism about whether they can agree upon and later
achieve a goal involving significant change. The group consents. He suggests
a procedure, At the black-board he draws a scale of optimism.

0 5 10

IR N N (N U
IR

None Moderate Complete

He asks each member to assign a number to his degree of optimism. The “"third
party” will mark each response on the scale. The group agrees.

The responses cluster around 2 1/2. Now the group members begin to comment
on their pessimism, on their history of past failures in meeting their goals.
They begin to analyse weaknesses in their methods Of planning the execution of
change. More than one member ackriowledges a feeling of gullt because he has not
been able to subscribe to the manager's wishes and has done instead what he felt
he had to do.

The truth begins to sink in. As a group, they have some way to travel
before they can plan realistic goals to which they will feel strongly committed.

~15-
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Discussion
Discussion is contained in the process.

Comments or prepsration

Polling is a quick way of bringing buried issues to light. Such issues
may be of two types: (1) Those that are interfering with the progress of a
meeting; and (2) Chronic problems in the organization.

One of the benefite of polling is that it is fast, interesting and simple.
Anyone can devise his own questions and polling procedure. Another of the
benefits is that the whole group takes part in the process and feele greater
commitment to the results. It is an easy way to get issues out into the open
and a good way to move from general, inconclusive discussions to specifics that
can be dealt with. It is a highly flexible method that can dbe improvised to
suit the needs of the moment.

The limitations of the method are that the questions are not as carefully
thought out as are those on professionally developed questionnaires and they
do not lend themselves to use by large groups. They are most useful in groups
of 5 to 30 people.

The questions and the procedure must not be arbitrarily imposed by an
individusl but must make sense to the group. If they do not, the responses
will not be very useful. Another reason group involvement is important is that,
as the examples show, polls can touch people where they are quite sensitive.

The group's agreement to go ahead is the only evidence that the members feel
up to it. However, if sensitive relationships are to be taken up, it is wise
to have a competent "third party” present.

Source

Fordyce and Weil, op. cit.

-16-



6. Differences in perception
Ob,jectives

To better understand the perceptions of illiterates.

Setting

Materials: pictures of items common in a village enviromment and record
of test findings (figures III and IV). Time required: 15 to 30 minutes.

Process

Each person is asked to estimate the difficulties of illiterates in
correctly identifying the given items. The record of the actual pearcentages
of correct identifications made by illiterates in a test is then shown to
the group.

Discussion

Discussion should emphasize the importance of understanding difference
in visual perception.

Comments or preparation

It 1s important to point out that this study was done in particular villages
and that the situation may be different in different countries. However, this
limitation does not invalidate the point that visual perception is different
with people fram different reference systems. It may be wige, if time permits,
to do the same test with illiterates in the area in which the trainees will be
working.

Source

Developed by Lyra Srinivasan when she was a consultant for World
Education, Inc.




Figure III.

Pictures for testing the perception
of 1lliterates

-18-
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Figure IV. Pilctures for testing the perception
of illiterates, with test results

69%

Misconceptions: tortoise, crocodile,
pineapple, bird, fish, mosquito, man.

Misconceptions: watch, moon,
Misconceptions: butterfly, bee, locust, spider, star, umbrella, bowl.
mosquito, grasshopper, cockroach, crab.

32%

Misconceptions: fingers, palm,
bird, flowers, tree, man.

Note: Percentages refer to correct responses of illiterate rural adults in

field tests with groups ranging from 162 to 793 people.

Source: Adapted from Bernard Shaw, Visual Symbols Survey: Report on

the Recognition of Drawings in Kenya (London, Centre for Educational Development
Overseas, December 1969).
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T. Serialized posters

Objectives

To enable a group to arrive at an understanding of the importance of
difference in perception, specifically of different ways of looking at the
same scenes.

Setting

Group size: 10 to 15 members; small enough to involve the group in a
discusseion. Time: One hour if discussion proceeds well. Materials: Four
posters, developed from situations that occur in the group's home enviromment,
that tell a story (the mmber of posters may vary).

Procesgs

The group is asked to arrange the posters in the order that illustrates
a story. The posters are designed so that it 1s possible to change the order
of the posters and thus change the story. Different pecple arrange the posters
in different ways and tell the story as they interpret their sequence and meaning.

Discussion

The group discusses the problems involved in differences in perception.
Members consider the questions: Why do people look at the same pictures and
get different meanings? Is 1t important to understand that different people
have different interpretations of the same events? How does this influence their
working together or their decision-making process?

Comments_or preparation

The scenes in the posters should come from village situations themselves
or from the enviromment with which the trainees are familiar. Creating
sultable posters may require observation interviews or other prepsrations.

Source

Developed by Lyra Srinivasan when working aé a consultant for World
Education, Inc.
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II. TECHNIQUES FOR CAPACITY BUILDING

1. Village planner
Objectives

To demonstrate the way in which a given set of activities can be planned
in a sequence using the logic and approach of villagers; and

To introduce new activities in the village, using the planning capacity
of the villagers in organizing these new activities based on their experience.

Setting

This training should be conducted in the village itself, preferably in a
place vhere villagers are accustomed to gather. The setting should encourage
the active participation of all the participants and have a large encugh area
in the front so that the posters, drawings or other visual materials that have
been prepared can be put in sequence. Initial contacts should be made in
advance with leaders to get their approval and to have them co-operate in
calling the meeting.

Process

The facilitator may wish to begin with a simple discussion of the
individual steps that are necessary to conduct any activity. This discussion
should be of as simple a set of sequences as possible, for example of such
obvious activities as how one puts on or removes a piece of clothing, builds
a fire or does any other simple task. Then the facilitator shows a set of
posters or visual representations of the conduct of a traditional activity in
the village. This activity should be one that everybody in the village knows
and has performed. This activity is broken down by showing pictures, posters
or drawings of each of the steps. The villagers are asked to identify the
steps and to make sure that there are all the steps necessary to complete the
activity (e.g., the planting and harvesting of rice). Then they are asked to
put the different posters in the order in which the activities are carried out.
The group is encouraged to analyse each step in the particular sequence that
the group has laid out and to explain the purpose of doing certain activities
prior to others.

A different activity is then presented in a visual form. This can be one
taken from another village or from the growing of some new crop or it can be
some new activity in which villagers have evidenced an interest. The same kind
of visual steps -~ posters, photographs, slides or other drawings - are laid out
and the villagers are asked to use the same knowledge that they applied to
their traditional tasks to organizing the new activity. The facilitator
encourages discussion about why an activity should be done in sequence; whenever
possible, he should assist the group in discussing the advantages of one sequence
vergsus another, introducing vhatever information may be necessary to help the
group to come to an appropriate decision about the sequence of new activities.
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Discussion

Discussion is contained in the process.

Preparation

The facilitator must spend enough time in the village with persons knowl-
edgeable about the village's activities to collect the information that will
be demonstrated in the group meeting. The facilitator or the person who is
preparing the material, with members of the community, then identifies an
importent traditional activity related to the new one that it is proposed to
introduce. Then, with the help of a leading farmer or a technically qualified
person of the village he observes or discusses all of the activities that are
involved in the traditional activity. If possible, each of the activities is
photographed or drawn sand posters are made of them. The sequence of the new
activity is developed in the same way, preferably with technically qualified
people, and visual materials are prepared.

Source

The exercise was used in Bangladesh by associates of the Community
Development Foundation, 545 EBast 46th Street, New York.
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2. Problem-solving posters
Ob,jectives
To encourage participants to choose innovative solutions to coammon problems.
Setting
A group smsll enough for discussion (10-15 people). Time required:
Approximately 30 minutes to 1 hour. Materials: Posters developed from
situations with which group members must deal in their home situation.

Process

Two or three posters representing a problem are shown to participants.
They are then shown several other posters representing alternative solutions

and are asked to select the posters that represent the alternative solutions
they prefer.

Discussion

The discussion is designed to compare the solutions represented on the
posters and to generate others.

Comments_or preparation

The essence of the material is that it should relate directly to the
problems that the trainees have; the posters dramatize the situation without
need for written statements., This technique is particularly useful in village
situations but it can be used widely if the posters are appropriate,

Source

Developed by Lyra Srinivasan as a consultant for World Education, Inc.
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3. The impertinent PERT chart
Ob jectives
To emphasize the need for flexibility in planning activities.

Setting

Group size: Large groups can be broken up into small ones., Materials:
Board for pinning up cards and cards of different colours, size 3 x 5 or larger
if necessary. The colours are usually blue, orsnge, yellow and green;
hovwever, colours may be added in order to provide for more major processes.

Process

The group identifies the major steps in a task., It considers needs
assessment iteme, which are on blue cards, planning items, which are on orange
cards, organization and implementation items, which are on yellow cards and
feedback items, which are on green cards. Blank cards are available for new
items that may arise.

The group iz encouraged to experiment with the different ways in which

cards and the activities they represent can be organized into a continuing
process.

Discussion

Discussion could focus on the different ways in which different groups
dealt with the task.

Comnents or prepgration

If the group is familiar with PERT the preparations are minimal. If not,
the facilitator may want to introduce the idea of programme evaluation and
reviev technique (PERT) and its approach; alternatively the exercise can be
carried out as a task analysis without reference to PERT.
Source

Developed by Lyra Srinivasan as a consultant to World Education, Inc.
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Lk, Need identificgtion
Objectives

Developing tools for need assessment.

Setting

A convenient meeting place for trainees after they have made field visits.
The time required and the group size are indeterminate.

Process

This technique was developed for gathering information from and about rural
village vomen. The illustrative list of discussion topics (sample 5) was
developed and discussed with trainers in the Philippines; it could be varied
to assist in data gathering for any kind of village information purpose.

Dis on

The 1list of discussion topics shows that the focus was on gathering
information arising from the needs of the people with wvhom the trainee was
dealing rather than from neede that outsiders might project into a situation.
The discussion can ensure that the group understands the orientation and can
assist in developing better guidelines for future visits.

Comments or prepgration

In order to prepare the initisl need-evaluation sheets, trainers themselves
will either have to became acquainted with the enviromment or have adequate
research backing. After the sheets have been prepared the project should become
a group task.

Source

Developed by Lyra Srinivasan as a consultant to World Education, Inc.
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Sample 1. Topice for group discussion
for need assessment

Topics for group discussion about barrio visits

When you returned from your field visit to the barrio (name) 3

Did you NOTE down all of the things which were discussed informally with
the barrio women?

Did you EVALUATE each topic to determine whether it was something that
members of the group felt rural women should be thinking about or whether it
was something that rural wamen were already thinking about?

Did you DISCUSS to see if you had focused enough on women's economic role,
» activities, problems and potential?

Did you try to remember and note down in rural women's own words some of
the things they said that indicated their real attitudes, beliefs, feelings,
prejudices and superstitions and that you could use in writing stories or in
setting up role playing or in preparing other learning materials?

Did you find out what kind of life women lead and whether they have ever
attended classes or received training of any kind? If they did, what impression
did they have of that experience?

Did you find out what they would like to learn, when they are available
for learning and where they can best be reached?

~26~
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5. Choosing g colour

Objectives

Learning to deal with the power vacuum created by a lack of specific
directions; and

Understanding shared leadership through role playing.

Setting

This exercise is designed for T to 10 participants; they are seated in
s circle. Several groups may be directed simultaneously. The time required
should be about 30 minutes.

Materials needed (see sample 2):

Envelope 1. Directions for group task and 7 to 10 envelopes containing
individual directions for role and position;

Envelope 2. Directions and group task;
Envelope 3. Directions and group task;
Large envelope containing first three envelopes;

Description of roles to be played.

Process

l. The participants are introduced to role playing. The facilitator may
want to uss a fantasy exercise for warmm-up. The following roles are explained:

Information~-seeking;
Tension-relieving;
Clarifying;
Gate-keeping;
Initiating;
Following;
Information-giving;
Harmonizing.

2. The facilitator places the large envelope containing the instruction
envelopes in the centre of the group with no further instructions or information.

Discussion

Discussion instructions are contained in the envelopes.
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Comments and preparation

Using the prepared materials (see sample 2), the trainer need only observe
the group; he should intervene only if there is serious confusion or
aisunderstanding.

Source
Pfieffer and Jones, op, cit.
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tructions written on the env e t contai
all the other envelopes

Enclosed you will find three envelopes containing directions for the
phases of this group session. You are to open the first one (labelled 1)
at once. Subsequent instructions will tell you when to open the second envelope
(labelled 2) and the third envelope (labelled 3).

Directions written on a sepgrate sheet in envelope 1
Time allowed: 15 minutes.

Special instructions: Each member is to take one of the white envelopes
and follow the individual instructions contained in it.

Task: The group is to choose a colour,
DO NOT LET ANYONE ELSE SEE YOUR INSTRUCTIONS.

(After 15 minutes go on to the next envelope.)

Directions written on a separate sheet in envelope 2
Time allowed: 5 minutes,

Task: You are to choose a group chairman.

(After S minutes go on to the next envelope.)

Directions written on a sepgrgte sheet in envelope 3

Time allowed: 10 minutes,.
Task: You are to evaluate the first phase of this group session.

Special instructions: The newly selected chairman will lead this discussion.

Seample questions:

What behaviour was effective in promoting the purposes assigned to
individuals?

What behaviour was detrimental to promoting the purposes assigned to
individuals?

(After 10 minutes return the directions to their respective envelopes.)




Sample 2 (continued)

Directions in the individusl instruction emvelopes in envelope 1
Each envelope will contain instructions as to the role and position the

recipient is to take. One of the cards will give an item of special knowledge.
The information will be given on a card in this manner:

1.
ROLE: INFORMATION-SEEKING

POSITION: SUPPORT BLUE

1. Role: Information-seeking
Position: Support blue

2. Role: Tension-relieving
Position: Introduce the idea of a different colour: orange

3. Role: Clarifying
Position: Support red

4, Role: Gate~keeping
Position: Against red

5. Role: Gate-keeping
Position: Against red

6. Role: Initiating

Position: Support green
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7. Role: None
Position: None
(You have the special knowledge that the group is going to be asked

to select a chairman later in the exercise; you are to conduct yourself
in such a manner that they will select you as chairman.)

8. Role: Following

Position: Against red

9. Role: Information-giving

Position: Against blue

10. Role: Harmonizing

Poeition: Against green

If there are fewer than 10 participants in the group, simply eliminate as many
of the last three roles and positions as are necessary. There must be at least
T people in the group.

~31=~



6. Intergroup competition: Preparing a plan

Objectives

To stimulate participants to observe and analyse the effect on groups
of a competitive task and how they respond to winning or losing;

To observe reactions to divided loyalties (Jjudges); and

To demonstrate a method of data collecting, processing and reporting.

Setting

Materials required: =& statement of the task for each participant, a copy
of the schedule for each participant, two copies of the first, second, and third
survey forms for each participant and a copy of the "Instructions for judges" for
each judge (sample 3); large cardboard sheets for graphing the survey ratings,
one for each group and one for each set of judges (figure V); and coloured
pencils (there should be different colours for each group and each set of judges).
There should be sufficient secretarial service to duplicate the group statements
of plans in the scheduled period of time.

Process

This is an exercise in which groups compete. Each group prepares a state-
ment of a plan for action. While the groups prepare the plans, judges selected
by the groups meet to develop criteria for selecting the best plan. There
follows a period for each group to analyse its process. Groups and judges are
then given copies of the competing groups'! statements. Each group selects and
briefs a spokesmen while the judges study the plans. There is a public hearing
in which spokesmen argue the merits of their plans and reply to the arguments
of their opponents. The judges question the spokesmen and vote publicly.
Following the voting the judges rejoin their groups, which again evaluate.

Participants check a survey form five times during the exercise:
(1) when the task has been announced; (2) when groups have completed their
papers and the judges their criteria; (3) when the papers have been read;
(4) when the judges have voted; and (5) at the close of the final group meeting.
The data gathered in these surveys provide the basis for a community feedback
and evaluation session, which completes the exercise.

1. Introduction to the exercise

A trainer introduces the exercise, indicates that the activities require
working in groups, suggests a location in the room for each group and asks the
participants to place themselves in their groups. He then states that each
group will work on the same problem and that plans will be evaluated by a group
of judges and he asks each group to select a judge. He designates a place in
the room for judges to assemble as they are selected.
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When Jjudges have been selected the trainer distributes copies of the
account of the task (see sample 3). Trainers preferably prepare a task on a
problem relevant to the interests and problems of the participants. The
trainer requests participants to read the account of the task and answers
any requests for clarification.

When the participants have read the account of the task, the trainer
distributes copies of the schedule (see sample 3), reviews it briefly and checks
that the sequence of events and meeting places are understocd.

¥hen matters relating to task, schedule and judges have been settled, the
trainer points out that as the exercise proceeds there may be interesting
changes in perceptions and feelings within the groups and among the judges.
He indicates surveys will be taken five times during the exercise and the
results presented at the evaluation and feedback session.

The trainer then distributes coples of the first survey form to groups
and judges (see sample 3). Trainer should allow ample time for reading and
checking the first survey to ensure that it is understood. As forms are
returned he should also check that the time and group memdbership have been
indicated. Judges always write "Judge" rather than their group name.

2. Preparation period

The schedule allows aspproximately three hours for groups to prepare and
write plans. Trainers may visit groups as they begin to work but do not remain.
The judges meet as a group to develop criteria for evaluating the plans.

A trainer provides the judges with instructions (see sample 3). He remains
with the group as a resource and observer. If the staff prefers, a trainer

or an assistant may serve as an additional Jjudge in order to prevent a possible
tie vote.

3. First evaluation session

In this period groups and judges evaluate how they worked during the
preparation period. Trainers attend the evaluation sessions of their groups.

The group evaluations will vary with each group's characteristics, its
history and its experiences in preparing the plan. In groups where key
figures have came to terms with one another and members have established
roles within the group, the task normally tends to further in-group feeling
and the consolidation of working relationships. In groups with unresolved
process problems, the task often accentuates cleavages and conflict. Groups
may take on a more authoritarian structure. Whatever has been the group
experience, the phencmena provide opportunities for productive learning.

Below are some aspects of the group's preparation period that may be
examined:

(g} Feelings about the task, the group's performance and attitudes towards
the crmpetitor(s);

oo
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(b) The way in which the group did the job - how it analysed the task,
how it collected ideas for the plan, how central points for emphasis were
selected, how the report was outlined and how the final draft was prepared.

(¢) Organization and participation - formal or informal leadership,
key roles played, use of the group's resources, and the decision-making process.

(d) The group atmosphere and emotional tone - attitudes of the members
towards one another and the conflicts and pairings that took place,

The evaluation of the judges, whose selection by their different groups
may have been dictated by different reasons, will depend much upon the group
camposition. The judges can be expected to show many of the characteristics
of a new group with typical role-relationship problems. However, the specific
nature of the task and the aura that surrounds the role of a judge often tend’
to accelerate group consolidation. Generally the aspects suggested for group
examination may be equally productive for the judges. The most significant area
for exploration is how the judges feel about their group membership and how each
deals with the possibility of being called upon to vote against his group's plan.

k., Read the s and pre for the hear

Copies of each group's own statement of its plan and of the statement(s) of
its competitor(s) are distributed to each group. The judges are also given
copies of the statements.

Trainers do not remain with the groups while they read the plans and select
and brief their spokesmen.

5. Hearing

Before beginning the meeting a trainer established the order in which
spokesmen are to speak. This may be done by drawing straws or tossing a coin,

To begin the hearing a trainer briefly reviews the procedures. He indicates
that group members sitting behind their spokesman may not talk with him but are
permitted to send him written messages.

The trainer who introduces the hearing calls on the spokesmen and keeps time,
If a trainer or assistant is serving as judge he monitors the judges' questioning
and voting. Alternatively, the trainer who observed the judges during the day
sits among them and performs the necessary functions.

The meeting is adjourned immediately after the survey that follows the
voting. Judges are instructed to rejoin their groups for the meetings that
follow.

6. Second group evaluastion

Group meetings that follow the voting are often less productive of learning
for winning groups than for losers. Winning groups tend to welcome returning
Judges heartily, to relesse tension with happy expressions and to spproach
anslysis of the day's events with a feeling of complacency. There are also
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exceptions. Groups that win despite acute process problems in preparing and
presenting their plans may, as a result of the positive feelings and increased
cohesion resulting fram victory, use the period for significant analysis of
some of the interpersonal problems that created stress.

Losing groups must deal with their feelings of frustration and disappoint-
ment. There is generally a sharp questioning of judges who voted against the
group's plan. The spokesmen's performance may be criticized. The exercise and
the staff may be attacked. There may also be faultfinding within the group as
members recall critical incidents or reconsider decisions that did not truly
reflect agreement, The meeting tends, in early stages, to be dominated by
rationalizations and projections. The accumulated tension may also stimulate
exploration and anslysis. Following a first aggressive outburst that discharges
feelings the members ususlly engage in a more objective analysis, recognize some
limitations of their group plan and examine problems of working together. Fram
this they may gain useful insights about themselves and the behaviour of groups
under stress.

7. Feedback and evaluation session

Preparation of the charts. The cardboard sheets upon which the survey
results are to be shown can be prepared in advance so that data can be processed
and recorded on them as time permits during the exercise. There is a separate
chart for each group and each group of judges (see figure V). All information
relating to a particular group is shown on the same chart. Thus the chart for
group A shows: how group A rated itself, how group A was rated by the judges and
how group A was rated by its competitor(s) during different periods of the day.
To simplify reading, different colours are used for each group.

To record the data on the charts, one first obtains a group average of the
responses to each question each time the survey was taken. This is determined
by adding the numbers checked on the scale by each of the group members and
dividing the sum by the number of individuals who checked the particular scale.
The actual lines of each graph are drawn by the trainer during his presentation
in the feedback and evaluation session. This adds dramatic effect and helps
the trainer to use the material to stimulate group interest and analysis.

In preparing the charts the data are therefore recorded by a coding system.

In each instance, the average rating is indicated on the chart in the form
of a dot placed at the appropriate level on the scale. This dot is made in the
colour of the group being rated. A small circle is then drawn around this dot
in the colour of the group that did the rating. (If desired, the average in
numbers may be pencilled in lightly beside the circle.)

Example: Group A's colour is red and the judges' purple. The average
rating of group A at 9.45 to the question "How successful do you think group A
will be in completing its task?" is 3.5. This is recorded with a red dot on
the chart of group A under t he column 9.40 midway between 3 and 4 on the scale.
Since group A is doing this rating, a small red circle is also drawn around
the red dot. Thus one knows that it 1s the group A's rating of group A.
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Figure V. Semple graphs of survey ratings

Key

I. PFirst survey, when task and campetitors known
II. Second survey, when groups have campleted tasks
III. Third survey, when groups have prepared hearing presentations

Iv. Fourth survey, when Jjudging completed
V. Fifth survey, when judges have rejoined groups
5-1. Scale of expectation of groups' success and of judges' obJectivity
Red, ratings by group A
ee+.. Green, ratings by group B
~=~-=- Purple, ratings by Jjudges

For more than two campeting groups, simply add more colours,

How groups rated group A

... 1—
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The average response of the judges to the same question at 9,40 is 3,
Group A is the subject, so the rating goes on the same chart as above at 3 on
the scale in the form of a red dot. This time the jJudges are doing the rating
so the small circle is drawn in purple, the code colour of the judges. Each
average 1s recorded on the charts using this system.

The coding simplifies the presenter's task; this enables him to give more
attention to the group. At a glance he knows which group was being rated and
what group did the rating, the time of the rating and its place on the scale.

By using a pencil of the same colour as that of the circles and by drawing lines
from left to right connecting the dots within circles of the same colour, the
trainer can quickly demonstrate fluctuations in any group's rating of itself or -
of another group. ‘

8. Presentgtibn and discussion

The trainer who is to conduct this session should study the survey data,
take into account any unusual circumstances or events during the exercise and
consider carefully what important learning the participants may derive from the
meeting. The charts often speak for themselves, particularly if presented in
a sequence calculated for dramatic impact. The charts and any questions posed by
the trainer should provide the stimulus for the participants themselves to
inquire into implications, suggest interpretations and draw inferences. The
session also offers a unique opportunity for the groups to talk out any tensions
remaining from the campetitive aspects of the exercise and to strengthen the
sense of community.

The trainer should provide a brief introduction in which he reminds the
participants of the survey questions, indicates how averages were obtained eand
points out that it is necessary to accept the limitations of the data but also
to recognize its potential usefulness for stimulating a recall of events and
points for discussion. He then uncovers the first chart and explains how the
chart was made and .the coding system. He connects the circles for one group,
indicating the timeé and the average rating so the participants become familjar .
with the method of reading the charts. From this point on, he proceeds as seems
Justified by the potential of the data and as seems appropriate to the quality
and movement of the group's discussion.

The feedback and evaluation session can lead to exploration of many and
varied facets of the problems, between groups and within groups, and of the
dynamics of campetition. In connexion with the earlier group evaluation sessions,
some aspects of group phenomena that stimulate productive learning have already
been indicated. The charts and interaction among the groups may also stimulate
exploration of further aspects, such as:

(a) The effect of competition on the perceptions of campeting groups -
increased stereotyping, selective listening so only those things favouring
their own position are heard and denial of realities that do not conform to
beliefs;
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Judges, who have difficulties in being neutral, sometimes over-reacting and
attacking the spokesmen representing their group, denying the reality of their
situation until the hearing begins and sometimes trying to escape the dilemma
by using a percentage system to produce a group vote (discussion of this problem
may be particularly significant in societies with strong tribal loyalties and
extended family systems);

(¢) The difficulties of serving as a group spokesman where one may be
torn between one's own perceptions of eppropriate behaviour and group
instructions; and

(d) The importance of searching for common levels of need and establishing
cammunication and collaboration that transcends and places in appropriate
perspective the needs and wishes of individuals and subunits of systems.




Semple 3. Material for preparing a plan

Account of g task

The Government of Hamba, a developing country, has become aware that it is
actually important for the nation's children to become acquainted fram an early
age with ideas and skills that help to build a readiness for a technical
education and for living in a technological society. The children of Hamba
gow up in largely rural surroundings and there is no tradition of providing
them with the kinds of experiences that stimulate mechanical dexterity and
insight. Approximately half of the children in Hamba attend primary schools
that can provide only minimal opportunities of this kind.

Your group is a special committee appointed by the Head of State to develop
a plan for meeting the need. In making your plan, take into consideration the
type of activities in which children should be engaged, means for providing the
children with appropriate experiences, the facilities that might be made
availeble, a strategy for mobilizing the people's support and participation
and the administration of the programme. The Government is willing to make
available reasonable resources for implementing a soundly conceived plan.

Your cammittee should prepare a written statement of 800 - 1,000 words
covering the essential information about its plan. This statement should be
submitted to the office for duplication not later than 12.45 today.

The Jjudges have no further information about the task than is here given,
but are empowered to rule on other data and regulations governing preparation
of the statement. Any such ruling will be communicated to all groups.

Schedule
30 minutes Introduction to exercise. (Administer first survey)
3 hours Groups work on task in group rooms; judges develop criteria

in Judges' Chambers

All plans due in office at the end of three-hour period.

15 minutes (Administer second survey) ,

30 minutes Groups meet to evaluate own process; Judges meet to evaluate
own process

1 hour Groups read papers, select and brief spokesmen

15 minutes (Administer third survey)

1 hour Hearing before judges

Bach spokesman has 8 minutes to present arguments for his
group's plan. Each spokesman has 4 minutes for rebuttal.
Judges question spokesmen for 15 minutes. Judges deliberate
and vote publicly (10 minutes)

15 minutes (Administer fourth survey)

15 minutes Groups meet separately, with judges included
(Administer f£ifth survey)

1 hr. 30 minutes Feedback and evaluation - operative exercise
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Sample 3 (continued)

Instructions for judges

During the time groups prepare and write a statement of their plans,
you are to study the task they have been given and decide upon what basis
you will select the best plan.

You may organize your group and work in any manner you wish. You may
£ind it helpful to think of the kind of plan you would make and develop a list
of criteria for evaluating those prepared by the groups.

You will receive copies of all the plans you are to judge at 15.00.
In the hearing, which takes place at 16.00, you will hear spokesmen from each
of the groups who will argue the merits of the different plans. There will
then be a brief period for the judges to question the spokesmen.

At the close of thé hearing each judge will be called upon to vote publicly
and state which of the plans he believes to be the best one. The vote must
reflect your individual judgment, not a group decision.

If during the preparation period groups address questions to the Jjudges,
you may rule on polnts as you think appropriate. However, you should
communicate any rulings to all the groups in the competition so that all
are informed of the regulations.

Surveys

My GIroup ..eceeveccaas teseanann Time ..cc0.0ce caes

Bach of the questions below refers only to your group or to the group
that is competing with your group or the judges who have been drawn from these
groups and will decide which 1s the better plan. You should answer each
question carefully, even though you are estimating your feelings.

l. How much do you think that the decision of the judges will be
influenced by their feelings of loyalty to their own groups?

1 2 3 N 5
Completely Not at all
(Loyalty) (Objectivity)

2. BHow successful do you think your own group will be in doing the task?

1 2 3 N 5
Not at all Completely
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Sample 3 (continued)

3. - How successful do you think competing group .......... will de in
doing the task?

1 2 3 b 5
Not at all Completely

(For two campeting groups. For more groups simply add additional copies
of question 3, identifying the groups.)

WGW 6006000000060 000000ns0es Tme ®8 00000000000

Second and third surveys

l. Bow much do you think that the decision of the Jjudges will be
influenced by feelings of loyalty to their own groups?

1 2 3 L 5
Completely Not at all
(Loyalty) (Objectivity)

2. Bow successful 30 you think your own group has been in doing the task?

1 2 3 b 5
Not at all Completely

3. How successful do you think competing group .......... has been in
doing the task?

1 2 3 b 5
Not at all Completely

(For two competing groups. For more groups simply add additional copies
of question 3, identifying the groups.)
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Sample 3 (continued)

My GIOUD cccecvocseccccoososones Time ...ccvneeeene
(Judges write J)

Fourth gnd fifth surveys

1. How much do you think the decision of the judges was influenced by
feelings of loyalty to their own groups?

1 2 3 N 5
Completely Not at all
(Loyalty) (Objectivity)

2. How successful do you think your own group has been in doing the task?

1 2 h) N 5
Not at all Completely

3. How successful do you think competing group .......... has been in
doing the task?

1 2 3 N 5
Not at all Completely

(Por two competing groups. For more groups simply add additional copies
of question 3, identifying the groups.)
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7. Intergroup collaboration: Planning the programme

Objectives

To involve participants in planning programme activities to meet their
needs; and

To demonstrate s method of developing a programme,

Setting

Facilities required: chalk-boerd and chalk or an easel with large sheets
of paper and crayon; instructions for the groups (see sample 4); and
secretarial service for duplicating the reports in the allotted time.

The introductory session, the group reporting session and the staff planning
session require a meeting room large enough for the entire group. Chairs and
a table for group representatives to sit as a panel in front of the group are
needed for the reporting session. A table and chairs arranged in circular
fashion in front of the group are needed for the open staff meeting. Groups
work in their own group rooams.

Process (includ digcussion

The activity described here was designed to take place at the close of the
first week of a workshop of two or more weeks' duration. The design can,
however, be adapted to other circumstances.

The exercise begins with an introductory session aimed at involving the
participants and explaining the procedure. In groups or subgroups the
participants make an evaluation and then prepare a written one-page statement
of their reactions to different aspects of the first week's programme,
suggesting areas for emphasis in the second week's schedule, The statements
are mimeographed, interpreted by group representatives and discussed at a
general meeting. There follows an open staff meeting in which the staff, using
the participants' and their own ideas, rough out a general design for the
following week.

The schedule shown here (sample 4) is suggestive of time blocks and design
but needs to be adapted to local circumstances. In planning the schedule,
transportation should be taken into account if participants anticipete leaving
for s week-end break.

The antecedents of this intergroup collaboration exercise lie in feedback-
community sessions and the growth in practices of evaluation.

l. Orientation

The introduction to the exercise will vary according to the state of the
community's development and the preference of the treiner. The procedures and
the schedule of activities should be made clear. If more time is allotted to
the session, there may be scme presentation of the principles that underlie
the programme planning. It may be appropriate to recognize the staff's
responsibility for weighing all the factors in planning the schedule and to

~bl~
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note any special boundaries such as time available, meal schedules and so on,
though these may alternatively be brought out in the open staff meeting. It
may also be desirasble to recognize that the staff may be unable to complete
its task in the allotted time.

2. Groups mske their evaluation and prepare statements

Trajners either observe or participate minimally in this session, as they
prefer.

3. The r rt session

The group statements should be distributed as participants enter. The panel
may be chaired by one of the participants or by a staff member. The group spokes-
men may be briefed in advance or in the chairman's opening statement: they are to
comment on how the group arrived at conclusions and to identify and report the
varying views on issues over which there were strong differences of opinion.

The panel members may exchange views after their presentations; the meeting
is then open for general discussion.

The purpose of the group reporting session is to explore views, to recognize
areas over which there is broad agreement and to accept differences of opinion
rather then to arrive at firm conclusions.

L. The open staff meeting

The staff will develop this session in terms of its own working relationships
and methods of designing programmes. (The staff should recognize that in under-
taking this session it will expose some of its own problems and disagreements in
process design. If these are dealt with in terms of problems and issues the
demonstration can provide a productive learning experience.) There should be
recognition and discussion of issues raised by the participants' suggestions;
staff members will add their own observations to these.

In planning for the next week's programme, it is best first to identify
and discuss the elements upon which there appears to be common agreement.
Time may not permit blocking out all the features of the programme in detail.
The essential point is that in order to indicate the nature and balance of the
week's schedule the broad elements of the programme be discussed and agreed upon,
with some indication of how these may be implemented. It is desirable to leave
time for observations from staff members and participants even though this may
mean that the planning cannot be finished during the session.

Source

Nylen, Mitchell and Stout, op. cit.
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Sample 4, Material for planning a programme

Schedule

10.30 - 10.k5 Orientation to the exercise

10.k5 ~ 12.45 Groups make evalustions, prepare statements and
select spokesmen

12,45 Statements due at office for duplication

4,00 - 5.00 Group reporting session

T.30 = 9.30 Open staff meeting
Instructions to groups

In designing the first phase of this workshop programme the staff planned
a variety of activities, each of which was aimed at providing experiences in
and stimulating thought about same aspect of human relations and co-operative
group effort.

We are now at the point of planning a schedule for the next week and it
appears appropriate to share our reactions to the first week's schedule and
owr ideas for the next week's activities.

Your group is asked to review and evaluate different elements in this week's
programme. It is suggested that you first spend 20 to 30 minutes working alone
and meking notes on the elements of the programme that are listed below. After
doing this, each individual will share his evaluation with the group. The group,
after discussing the evaluations of its members, is to develop a statement of not
more than one page of comment on the last week and proposale for the coming week.
The proposals may include areas needing special emphasis, schedule modifications,
additional activities and so on. The statement should be handed to the office
secretary for duplication not later than 12.45 p.m.

Your group should also select a spokesman who will be called upon to comment
on your group's statement and to participate in a panel discussion of the
proposals of all the groups in the general meeting at 4.00 p.m.

List of the principal programme elements to be considered
1. Groups

2. Exercises and role-playing activities

3. Feedback and community sessions

k., Lectures

5. Lelsure-time activities

6. The schedule

7. (Other aspects on which you may wish to comment.)
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8. Dealing with conflict in a group: Iwo village

Objectives

To sensitize participants to some aspects of the problems. of conflict
within a group; and

To identify and practise leadership skills in dealing with conflict.

Sett

Enough participants to assume the different roles and provide a team of
observers. There should be a comfortable seating arrangement with five chairs
for the role players.

Materials required (see figure VI and sample 5): Map of Iwo village;
description of Iwo village; instructions for Mr. Kehinde, Mr. Akella, Mr. Adeyo,
Mr. Ashipo, Mr. Bola and the observers; and large name cards with pins for the
role players, ‘

Process

The trainer leads the group in a discussion of conflict and its origin in
different individual needs and interests. These often find expression in
special pleading, prejudices and self-seeking activities. At the same time,
people are interdependent and their needs can be satisfied only by a give-and-
take compromise. Compromise requires that each individual give up same part of
a personal advantage to solve a problem in a way that is ultimately of greater
benefit to all. When individuals view a problem as a conflict of personal
interests and power, no solution acceptable to all can be found. Identification
of mutual needs and common interests, on the other hand, places problems in a
different perspective. The needs of the group provide the basis for a common
goal. Individuals may then discuss their personal objectives with less
defensiveness. The aim is to put the discussion on a fact-finding level rather
than on one of individual interest.

The trainer indicates that the activity involves a study of some aspects
of the problem of conflict within groups. He presents the description of
Iwo village. Participants are selected for the role playing. Descriptions
of the roles and instructions for the observers are distributed; time is given
for study of the materials. The trainer should check with each of the role
players to be sure he understands and has some feeling for his role,

The scene is played until the trainer thinks there are sufficient data for
enalysis. The trainer then follows the procedure that appears to be most
appropriate. He may interview the leader as to his objectives and ask how the
leader perceived the situation to be progressing or he may begin by asking the
observers for data and so on.
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Figure VI, Map of Iwo village

Shows
Undeveloped
Land
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Discussion

In this activity the leader must remain acceptable to all the members if
he is to help reconcile differences effectively. If the leader gives no
indication as to where he stands, some members may doubt his sincerity. If he
does give information about his views, he may, unless he is very careful, be
perceived as taking sides. Much depends on how sincerely he wishes to help the
group reach a decision acceptable to all and how skilful he is in helping the

members to establish criteria and to use them as a basis for talking out their
differences.

Reconciling conflicting interests is necessary. This can be done more
easily 1f taking of sides is avoided and agreement on a common goal (building
the hall) is first reached. Criteria for the best choice of location are then
decided upon. The common goal and the agreed criteria provide a basis for a
more objective examination of the alternatives,

A group atmosphere in which members are cammitted to a common purpose but

in which they do not need to conceal or be defensive about their special concerns
will help reconcile the conflict.

Commente or prepgration
See materials in figure VI and sample S.

Source

Nylen, Mitchell and Stout, op, cit.
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Semple 5, 1Iwo village

Description of Iwo village

Ivo village is located in a moderately prosperous palm-growing area. It
is situated along a main roed; one travels a considerable distance before
coning to another community as large.

There are several churches of different dencminations. There is a
relatively modern market. There is & school in a very old building that
barely meets present needs. It consists of six classrooms. There is no
villege hall. Some of the villagers who have visited other places have mentioned
from time to time that it would be desirable to have a village hall. No one has
yet proposed building one.

The Iwo village population consists of about a thousand persons. Most of
the people belong to one of five family-related groups. The homes of members
of these family-related groups tend to cluster in distinct neighbourhoods,
although there is some overlapping. Each of the groups has a head person who
bears the family name. These men are Mr. Adeyo, Mr. Bola, Mr. Akella, Mr. Ashipo,
end Mr. Kehinde. Kehinde's group is the largest and numbers about 350 persons.
He therefore chairs the infrequent meetings of the five leaders.

When the market was built, some four years back, the project was undertaken
as a result of an agreement between the five leading men. Each of the family
groups provided labour and materials. There were differences of opinion at
that time ss to whether each group gave its fair share to the effort; but the
market was finally completed. People feel generally that the market has served
the village well.

Instructions for the role players

Instructions to Mr. Kehinde, the chairman

You are sabout to begin another meeting of the village heads. There is
considerable rivalry in these meetings. You try to be as impartial as you can.
You tend to wait for genersl agreement and do not force decisions.

Today you expect scmeone will bring up the question of building & village
hall. You know the matter will need careful handling. You are aware from
gossip that there is a sharp feud over this matter. The conflict is primarily
over the location of the hall.

You have been wondering how you can keep the discussion from becoming a
quarrel over where the building should be placed. It occurs to you that the
wisest approach ig to delay actusl discussion of the location as long as possible
and to try to get expression on whether a hall is needed and why. The next step
appears to be to get agreement on a basis for deciding the location, i.e. the
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Sample 5 (continued)

criteria by which different locations should be judged. You think that by first
discussing things about which the members can agree and by establishing criteria

Zor selecting a site it may be easier to gét a compromise on the question of
location.

Think now about how you stand on the issues, whether it is advisable to
puild a hall, where one or several of the best locations may be and how the
choice can best be made. 1Is it advisable to let the group know what you think
about these questions?

Consider also how far members should be encouraged to reveal their personal
terests and worries. Will this help or hinder in getting agreement?

Now plan how you will begin the meeting. Decide how you hope to see it
develop. You will probably ask, after an introduction, what matters there are
to be considered.

Instructions to Mr, Bola

You are proud that the Kehinde family and yours are the oldest in the
village. You feel your opinions should be taken most seriously. The village
got along centuries without a village hall and you favour it now only because
your children wish it. You think a hall should be next to the market because
this is the centre of population. However, you would in the final analysis agree
to other places nearby. You can be influenced by what Kehinde thinks. Make up
any other details you think appropriate.

Instructions to Mr, Akella

You tend to be influenced by the opinions of Bola, who is older than you
and whose family group is larger and more prosperous. It was Bola who caused
the market to be located near you. You are grateful, as the market location has
been very advantageous.

You respect Kehinde very much and are also influenced by what he thinks.
You do not dislike Ashipo and Adeyo but they Just do not seem important. You
seldam go to the area where they live. It seems undeveloped.

Instructions to Mr, Ashipo

You have no strong feelings about the hall. In general, you tend to favour
village improvement unless there is excessive demand on the money and labour of
your group. You went to school with Adeyo and are sympathetic to his views.

You think Bola and Akella are a little too aware of their power and prestige.
You respect Kehinde and tend to be influenced by his thinking.

~51-
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Sample 5 (continued)

Instructions to Mr. Adeyo

Your kindred group is the smallest and you live farthest from the centre
of the town. You objected to the distsnce when the market was built. You
finally egreed, however, because the village needed the market. You must admit
that your people have profited much from it.

You are proud that you are progressive, Your group has the greatest
number of young people away st school or work. You see the need for a hall.
You think it should be located on your side of the town. It is not only a
question of convenience: it would be a sign that Akella and Bola, who are
wealthier, recognize the Adeyo group. Some of your young men, who are very
sensitive, have pointed this out. You feel that Ashipo, with whom you went
to school, is sympathetic.

Instructions for the observers

As you observe the meeting, consider the following questions and think
what you would do if you were the leader,

(a) Wnat are the things over which the men differ? How are the areas
of conflict revealed in the discussion?

(b) How do different members take sides on the issues? Why do you think
they do this? What personal needs do you sense in same of the members?
Bow do these affect the position that individuals take?

(¢) How does the chairman, Kehinde, try to get the discussion above
a conflict of personal needs? Does he succeed? Does he get the group to agree
on the basic question of whether a hall is needed? Do they talk about criteria
for selecting e site before they talk about where to build? How would you have
handled this?

(4) 1Is there evidence that the climate or atmosphere improve? If so, how?
Do members appear to be less concerned with only their own interests?
Do they feel free to express their personal interests and wishes and at the
same time show & readiness to recognize that others also have needs that must
be consldered? '
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ITI. TECHNIQUES FOR ATTITUDE
AND VALUE DEVELOPMENT

1. Role playing
Objectives

To assist trainees in understanding the attitudes and positions of others;
To dbring interpersonal conflicts into focus in a non-threatening way; and

To simulate future situations so that trainees may be prepared to understand
how to deal with them.

Setting

Role playing may be done in many settings and in all sizes of groups.
The trainer should be sensitive to the possibility of embarrassment or of
initial difficulties in getting into the roles. It is sometimes better to
begin in small groups separated from each other.

Time: At least an hour (usually open ended).
Process
There are a variety of ways in which role playing can be used.

One way in which to use role playing is by acting out a short scene. The
scene may be in the past or the present or it may be one that is still to come.
Members of the group substitute for one or more of the principals. In a replay,
the principals may play themselves.

When the scene has been acted out or if the players reach an impasse, the
group engages in a critique of the enactment. If the problem has not yet been
worked through, other group members may assume the roles in a replay of the drama.

In a variation termed "role reversals”, a subordinate may take the part of
his boss and vice versa. Or two managers of equal status who are in conflict
may first play themselves, then each other. Another variation is "alter ego",
in wvhich one member attempts to give voice to the hidden feelings of another.

2_1_80“38 ion

The trainer may want to have some discussion after the role playing if
the techniques did not work out as expected. Much will depend on the purpcses
of the role playing and on the results expected from it.
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Comments or preparation

An impasse between two or more individuals is a cue to consider role
playing. In casting the actors, the trainer should look to the members of
the group vho have been empathetic to the principals or he should ask the group.

It may be helpful if the actors change their position in the room. An
actor may take the chair of the person vhose role he sseumes; an alter ego may
stand behind the principal or git in front of him,

The drama should be started with the event (past, present or future) that
seems most critical to the problem and the trainer, as director, should press
on persistently.

Everyone in the room may explode into advice-giving. This should be
.discouraged. Actors should be substituted if someone looks promising; the
trainer should get in himself, if necessary. Once the principals and the
group begin to grasp what has been happening in the relationship, it may be
appropriate to consider a replay in which the actors put to use wvhat has been
learned.

After the drams, the group should be encouraged to discuss and summarize
the lessons learned. A skilled "third party" can help a group get the most
from role playing. But a group cannot go far wrong even without him.



2. Putting a community together
Objectives

To assist participants in learning about their ability to co-operate
and in exploring the attitudes that contribute to or obstruct co-operaticn; and

To generate interest in determining what a community is and wvhat
instituting participants think it should contain.

Setting

Depending on the size of the group, there should be enough tables so that
groups of five can be seated in such a way as to observe the puzzle pieces
held by the other participants.

The materials should be pictures or maps of the cammunity from which the
group comes; if not, other communities familiar to the participants may be used.
Paste four maps on cardboard and cut them into large irregular pieces that fit
together as puzzles, then mix the puzzle pieces from all four puzzles and divide
them into four envelopes. There should be four complete map-puzzles for each
table of five people.

Process

The group is divided up into small groups of five. From each small group
a8 Judge is selected who will monitor the process; each of the other four persons
in the group receives an envelope with mixed pieces from the four puzzles. They
lay these pieces out on the table in front of them. The judges are given the
gpecific rules and asked to enforce them. These are that no one can talk and
no one can ask for a piece; however, each person can offer one that may help
another person complete his map; the objective 1s to see which table can complete
all the map-puzzles of all its members first.

Judges are then asked to report on the degree to which each group observed
the rules and worked together to get its maps complete. The group is then asked
to discuss the process of co-operation.

Then the group is asked to examine their maps to see if they contain all the
elements of a cammunity or if some institutions/agencies should be added or others
left out. They may, for example, want to discuss why there is a co-operative or
an extension office or a community centre in the picture or on the map. The
group should be encouraged to discuss whether each of the institutions in the
map or picture is necessary to the community or improves the capacity of the
people to work together or accamplish their own or community objectives.

The time for the exercise will depend on the degree to which the joint
objectives of learning to co-operate and defining the components of a community
are emphasized. If the group is not ready it may be enough to restrict the
process to learning about co—operation; however, it would be useful if it could
be understood that the co-operation is pointed towards a particular objective
such as defining their own physical community, using the maps or pictures once
they have put them together.
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Discussion

The discussion of the degree of co-operation is relatively easily achieved
with the judges' report on the work of each group and the discussion by the
groups of their own and other activities.

The discussion of the items in the completed maps may include proposals as
to institutions that are not currently in the village, if the trainer chooses
to include them. Then the group can discuss the need for those items. For
example, a community centre may be needed as a place for different members or
groups of the community to gather and discuss cammon problems., On the other
hand there may be an established pattern of meeting together at some cammon
place (mosque, water supply, trade union etc.) that makes a community centre
unnecessary. The group can discuss whether the centre should be in the
comnmunity and whether the location is ‘important. 1In this way the trainer may
suggest the need for new organizations and allow the group to reject them or
he may find that important institutions have been left out of the map. In any
case both the trainer and the participants will have a better 1dea of what they
mean by a community and what its components are or should be.

Comments or preparagtion ' -

The trainer must determine beforehand whether he wants to use a picture
and label the builldings or use a map with some labels and some additional labels
that can be pasted on if the group wishes to do so. He must decide the degree
to which he wants the group to define the community in present terms or to
introduce new ideas that can be discussed in abstract terms to see if they are
acceptable or how they should be modified to suit local needs.

The trainer must also make sure that the maps or pictures are cut up in
pileces of & size and degree difficulty of reassembling that fits the capacity
of the groups. In some cases he may want to make the pieces large so that the
groups can easily demonstrate their ability to do the job. In other cases
he may want to make the pieces small to determine the capacity of groups to
co-operate and in accordance he may want to extend the discussion of that aspect
of the exercise.
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3. Understanding hidden motives: Longe Town
Objectives

To sensitize participants to the jess obvious interests and attitudes
that influence groups; and

To stimulate trainees to exany
and dealing with "hidden agenda"

Setting

ine the pros and cons of publicly identifying
Ltems.

Materials needed (see figure vII and semple 6): Map and description of
the Longe Town area for each person; instructions for Mr. Longe and his

consultant and for Mr. Ade, Mr. Tupde, Mr. Garrick, Mr. Iwo and the cbservers;
large name cards with pins for the role players.

There should be a comfortablo seating arrangement with five chairs for
the role players and a chair behing Longe for his consultant.

Process

The problem in this situation ig that the village leaders whom Longe has
invited to discuss the bullding or 4 road have suspicions of Longe's motives
which they will not reveal direqtly gnd which can be clarified and deslt with
only if his handling of the meeting encourages a frank exchange of views.

The trainer distributes copies of the map and description of the Longe Town

area. He informs the group that the problem for study is a meeting between
Longe and the four village leaders,

Role players to take the parts of Longe, the consultant to Longe and the
four village heads are selected; ezch is given a copy of the appropriate
instruction sheet. While these individuals leave the room to study their roles,
copies of the instructions to observers are given to the remaining members who,
alone or with the help of an asalstqnt trainer, read and discuss the instructions.

The trainer discusses privatel|y with Longe and his consultant and with the
village heads to ensure that the {ngtructions are understood and to help them
identify with their roles. The roje players return to the room. The scene is
set up, with the village heads in , gemi-circle facing Longe and with Longe's
consultant sitting directly behind nim. The scene is played until Longe gets
a decision to support the road project or until there are sufficient data for
an analysis of the implied or stated resistance to his proposal. (The use of

a consultant to Longe, which makes the exercise more complex, is not essential
to the plan; the trainer can oamit (t jf he prefers.)
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Discussion

There is normally a publicly stated or recognized reason for a meeting.
If the task is clear and the leader is reasonably competent, one expects the
goup to reach a conclusion and to develop a plan of action if one is needed.
This does not necessarily happen. Groups often argue over unimportant points
and resist logical discussion.

One difficulty may be that the stated purpose is not the matter of real
concern to the members who, at the same time, do not feel free to say so.
Vhat they really want to talk about may be described as a hidden agenda that,
depending upon the circumstances and the leader's skill, it may or may not be
wise to bring into the open. A hidden agenda may be based upon facts or it
may be based upon misunderstanding, such as unfounded rumour.

Detecting hidden agenda items calls for careful listening to what is said,
careful observation of how the group works and of what it accamplishes and the
drawing of inferences fram the gathered data.

Group leaders and group members tend to be more effective if they understand
the influence of hidden agenda items. They may or may not bring such matters to
general attention, for they will be guided by the possible consequences of doing
80. Generally, however, groups work more effectively and productively if hidden
agenda items are discussed and differences are clarified.

Comments_or preparation
See figure VII and sample 6.

Source

Nylen, Mitchell and Stout, op. cit.




TE-1II~-3 AV

Semple 6. Longe Town

Description of Lo Town d the cent villages

Longe Town has several thousand inhabitante. It lies along the main road
between two larger towns each of which is some 30 miles away. Longe Town built
a modern market three years ago through the co-operative effort of its citizems.
The town is named after the Longe famlly, whose head is the community leader.

To the west of Longe Town lie four villages. They are Ade, Garrick, Iwo
and Tunde. The head of each of these villages bears the same name as the
village. The villegers are farmers, though the crops they grow vary somewhat
from village to village. '

There are only foot-paths between the villages and from each of the villages
to Longe Town. There is also a well travelled path from Ade to the main highway
which is used by Garrick farmers as well as by those fram Ade,

Many times in the past, persons have said that it would be a good idea to
build a road connecting the town with the villages; however, no one has ever
taken steps to get such a road built. Longe, who thinks everyone would be
benefited by such a road, has decided to do samething about it. Longe knows
Tunde quite well because they went to school together and he is casually
acquainted with the other village heads.

On this day Longe has invited the village heads to meet with him. They do
not know why Longe has asked them to come., Two of them, Iwo and Ade, have not
seen him during the past year. They meet in a room near the market. Longe 1s
there first,

Instructions for the participants

Instructions to Mr. Longe and his consultant

Longe has invited the village heads to a meeting because he thinks that
a road connecting the villages with the town would be advantageous to everyone,
He has no resson to expect personal galn from the road though he expects that
gll Longe Town's business will benefit fram improved transportation and
communication.

The property that Longe owns is on the opposite side of the highway fram
the market. No members of his kindred group are in the transportation business.
Longe himself owns several recreation and food facilities. He is also, of course,
seen as the town head because of his family's position and his past community
service. He has in earlier years done much to improve Longe Town and he was
very active in working for and helping to build the town market.
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Sample 6 (continued)

As Longe, you will greet the village heads who have came at your invitation
and you will explain why you asked them to come. You know all of them by name
but you have seen them only a few times before. 7You introduce the subject in
any manner you think appropriate. You hope they will talk about the need for
a road which would connect the villages to Longe Town and that they will, after
considering the matter carefully, decide to refer the matter to their respective
villages with a suggestion that the villages act favourably on the proposal.

You know it will take time for them to decide. You plan first to find out
whether they see a need for a road. You think the biggest question is whether
they all agree that a road iz needed. Details can be dealt with later. Since
you have no personal interest in the matter, you think you are in a favoursble
position to get the group to look at the matter objectively. Also, if the
question comes up, you have talked with Longe businessmen who have said that
they would raise same money to help; however, you are quite sure that this help
would not cover more than one twentieth of the total cost.

The consultant is used as a device to help Longe. Two persons can scmetimes
talk things over and came up with better ideas than one alone. The consultant
has no part in the meeting. He sits behind Longe and watches the interplay and
listens to what is said. Because he does not have to lead the group, he may
notice things not seen or heard by Longe.

If Longe finds that things are not going as he had hoped, he can stop the
discussion at any time, turn his chair about and talk over his leadership problem
with the consultant. Longe may, for instance, ask the consultant what he thinks
of the progress of the meeting, what special things he has noticed or what the
consultant would advise him to do next. After finishing this conversation,

Longe turns his chair around and goes on with the meeting as if it had not been
interrupted.

The consultant listens carefully to wvhat is said and tries to think of
reasons why the village heads say what they do. He also thinks of what he would
say 1f he was in lLonge's place as leader and is ready to advise him if and when
Longe asks for help.

Longe now plans how he will open the meeting. The consultant should study
carefully the descriptions of Longe Town or, if Longe prefers, he may help plan
the meeting.

Instructions to Mr, Garrick and Mr, Tunde

You like and respect Longe. You favour the road. Add any details and play
your part as you think best.
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Sample 6 (continued)

Instructions to Mr. Ade

You favour a road; people in your village have talked about building a
road without the other villages. One road to serve all the villages makes
sense, however, and you support the idea. It will take a lot of talking to
work out a falr division of labour and of money costs. You believe this can be
done. You will talk sbout these things but they will not prevent you from
reaching agreement.

What you do not feel free to talk about and what prevents your agreeing to
support a roed unless the matter is discussed is Longe's part. Someone has
told you that he owns several lorries and plans to set up a transport business.
You do not know whether this is true; if it is, it explains his interest in a
road and you feel he is taking advantage by not telling all the facts. Some men
in your own village who want the road so they can go into transportation may
taunt you later that all you did in supporting a road was to help Longe.

You talk about the difficulties that you know can be resolved by ccompromise,
such as costs and location. You only hint at the real cause of your resistance,
mentioning his new car, trying to lead him to talk about a transport business
and so on. If he catches on and states his position in transport and his plans,
you will agree to support the project. Don't tell him directly what bothers you
but give him enough comments so that if he listens sharply he will infer what is
wrong and bring the matter to discussion.

Instructions to Mr. Iwo

There is support in your village for a road and there is also some opposition.
Support cames fram the obvious need for a road if the village is to develop:
it would be easier to get crops to market; people now have more reason to travel
than formerly; it would save carrying sick persons over tralils when they must go
to a hospital. Opposition comes from two sources: there is a concern whether
your viliage will have to contribute more than its fair share of the total cost;
a few of the older people object because it may lead to city influence and ‘
undermine traditions. These are objections you can talk about and you think
both can be resolved satisfactorily.

What you do not feel free to talk about and what prevents your agreeing
to support a road unless Longe gets the matter discussed is Longe's part in it.
A man you know in town told you that Longe owns much land in the market area
and has made a great deal of money out of the building of the market. The man
knew nothing about this meeting or about talk of a road; however, you suspect
that Longe has a personal money angle in this proposal. This bothers you for
two reasons. One reason is your own feeling about the money involved. You want
to know the facts so that you can judge for yourself, particularly if he will
make money at your expense. You think that if he does stand to make money,
he should bear an extra part of the cost of building the road. The second reason
the road worries you is, however, even more important. It is connected with
what the villagers would think. It would hurt your reputation if people later
said Longe g0l rich by getting the villagers to build a road for hies profit.

-62-



TE-III-3 AV

Sample 6 (continued)

In the meeting you agree that a road is desirable. You talk about the
costs and about resistance among older people Do not say directly but give
hints of the real reasons for your opposition. If Longe realizes why you are
resistive and satisfactorily explains the property situation you will support
the project.

Instruction to the observers

Longe, a public-spirited citizen, has called the village heads together
to discuss the possibility of building a road connecting the villages and
Longe Town. As the meeting starts, one would think this a project on which
everyone would asgree,

As you listen to the meeting, try to analyse the position of the various
village heads and to determine what helps and hinders getting agreement.

The following questions may help.

(a) Does Longe's opening encourage the village heads to discuss the
question freely?

(p) What are the main points of resistance stated by the village heads?

(c) Do there seem to be unstated questions or hints that the village
leaders are not directly asking all they would like to know?

(d) Do the village heads appear to be suspicious of Longe's motives?
If so, do you think Longe detects the suspicion? '

(e) What effect do unspoken questions have upon the meeting?
(£) Do you think the village heads should state all their concerns directly?
(g) What would you do if you were in Longe's position? Why?

The consultant who sits behind Longe is there to help advise him if Longe
seeks help. Would you have consulted the adviser when Longe did? Why or why not?

What advantage does the consultant have in this situation that Longe does not?
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k. The fishbowl

Objectives

To disseminate information from the fishbowl group to a larger group that
is not directly involved; and

To work on solving a problem in the fishbowl group with the assistance of
the cobservers if desired.

Setting

The attendees arrange themselves in two concentric circles.

Process (including discussion)

The persons in the inner circle (the fishbowl) take the active role;
the outer circle consists of observers whose task is to listen and who are
relatively inactive.

Example: A meeting between two organizationse is intended to improve their
working relations. A subgroup, made up of agents of both groups, is charged
with settling an important and difficult issue between the groups. The subgrouwp
meets in the fishbowl and is surrounded by the two larger groups. Every
20 minutes or so, the action in the fishbowl is stopped. The cobservers now
(5) evaluate the effectiveness of the subgroup members in helping one another and
(b) make suggestions for solving the problem.

Operating hints:

Be sure the observers can hear and see what is going on in the fishbowl.
Sometimes s semicircle may be better than a circle.

Be sure everyone understands the objectives, the procedure and his own role.

Whenever possible, provide for observer participation, that is, for making
critiques and suggestions. One move is to place an empty chair in the fishbowl.
An observer who has sgomething to say or a question to ask may take this chair
briefly and beccme a temporary member of the fishbowl.

If the fishbowl is developing points for future action, someone should mske
notes on chart pads posted where the whole group can see.

Comments or preparation

Make sure that the subjects chosen are of interest to both inner and outer
groups of the fishbowl,

Source

Fordyce and Weil, op._cit.
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5. Clear gnd unclear goals
Ob jectives

To demonstrate the contrasting behavioural consequences of having clear
and unclear goals.

Setting

This exercise makes a good general session. It not only reveals a
behavioural science principle of group dynamics but it can also be used as a
demonstration of laboratory method, e.g. producing a theoretical explanation
from dehavioural data. Total time required: Approximately one hour.
Materials: A copy of the observation guide for each participant (sample 7)
and the two tasks, written on newsprint and ready to be exposed one at a time
at the appropriate maments. The following is the recommended wording for the
two tasks.

Tgsk I: What are the most appropriate goals to govern the best group
experiences in order to maximize social development in a democratic society?

Tgsk II: List as many as you can of the formally organized clubs or
organizations that exist in a typical community.

Process
1. Arrange and seat the participants in circles of six to eight people.

2. Each group is to select an observer and send him to a corner of the
room. While the observers are receiving instructions, the group members are
to try to get acquainted.

3. Brief the observers by giving each a copy of the observation guide
(sample 7). Tell them that the groups will work on two tasks. The first task
will be unclear, the second will de clear. Their job is to make careful
observations as to group behaviour in performing the two tasks.

4. Observers return to their groups but sit outside the circle.

5. Brief the total group in the following manner: "We are going to study
group behaviour by working on two brief tasks. Your observer will not participate
but will report to you at the end of the second task. Your first task will take
about eight minutes., I will give you a warning a minute before the time is up.
Here is the problem for you to discuss."” Then expose task I.

6. Groups work on the task. Observers take notes, Give a warning at
seven minutes, cut at eight.

7. BExpose task II.

8. Groups work on the second task. Warn at five minutes, cut at six.
Observers take notes.
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1. Observers report to their groups. (Give a copy of the observation
guide to each participant.)

2. The group discusses the observations. Explain that the purpose is not
to agree or disagree with the observer but to share perceptions more generally.

3. Form a fishbowl (see TE-III-4 AV) by asking a group to pull their chairs
in a circle around another group. The inner circle is group A, the outer circle
group B. Ask the remaining participante to form similar clusters around the room.

4. General briefing:

Group A is to produce one list of the characteristics of good goals and one
of bad goals, with one person recording them on newsprint in two columns.

Group B is to listen to group A, make notes and be ready to add to the list,

At a signal, group B will make a critique of group A's list and both groups
will jointly select the four or five most Iimportant good and bad characteristics
from the list.

5. Clusters work in fishbowl formation for about six minutes. GCive a
signal and allow groups A and B to work together for about nine minutes.

6. Groups A and B change places, with group B in the centre. Group B's
task is to 1list the behavioural symptams of each of the good and bad
characteristics they now have listed on newsprint.

7. The clusters discuss the nature of group goals and their consequences
in group members' feelings and behaviour; they select a person to report to
the total group.

8. The reporters present brief statements; the newsprint worksheets are
posted on the wall.

9. The trainer presents a summary, giving emphasis to the following
qualities as being characteristic of good goals: good goals are (a) clear;
(b) acceptable; (c) attainable; and (4) amenable to modification or clarification.
Since clear, acceptable and attainable goals cannot always be determined in
advance, the first job of any group is to clarify and modify its goals until
they are clear and acceptable. With these clear and acceptable goals, it is
easier for a member to diagnose what roles are needed and to accept responsibility
for the group's achievement of the goals.

Possible symptoms of unclear or unacceptable goals are (g) tension, joking
‘or horseplay; (b) getting off into side issues; and (¢) failure to use, support
or build on worthy ideas.

The amount of elaboration that is needed will depend upon the quality of the
work of the groups. It may be that the groups will have conceptualized
sufficiently so that little further camment will be neceesary.

Source
Mill, op. cit.
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Sample 7. Observation gulde for clear and unclear goals

Observation guide

Task I Task II

Number of times the goal was clarified or
number of requests for clarification that
were made.

Assessment of the "working climate" in the
group. Was it co-operative, hostile,
pleasant, critical, accepting etc.

(a) At the beginning

(b) 1In the middle

(¢) At the end

Verbal behaviour not directly related to
getting the job done (side conversation,
jokes, comments).

Nonverbal behaviour not related to getting
the task done (looking around the rocm,
horseplay, bored withdrawal, hostility).

How much progress did the group make in
getting the task done?
(Make an estimate.)
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6. Charting group participation
Objectives

To give a group a clear understanding of how different members are
participating in a discussion;

To increase their underst@nding of wider group participation; and
To make them sensitive to the need for everyone to make a contribution.

Setting

No special setting is required for this exercise other than one the grouwp
normally uses for any small or larger group discussion. The exercise should
however be done after the group has had some opportunity to conduct several
discussions. It is most useful in situations in which one or two people tend
to dominate the discussion in the group.

Process and discussion

Choose two persons fram the group as observers and ask them to dravw a
circle and write the members' names around the circle in the order in which
they are sitting. Show them copies of charts 1 and 2 and ask them to draw
lines representing the way in which conversation is directed in the current group.
(Note that in chart 2 the lines directed to the entire group go to centre,
those that are answered by or directed to one person go fram the questioner
to the answerer directly.) After a short period of time, pass the copies of
charts 1 and 2 around the group to show them the ideal pattern of group
discussion and the pattern that is dominated by one or two individuais. Then
have the two observers present their own chart and ask the group to discuss
the degree to which their discussion procedures involve the incorporation of
everyone in the group. Let the participants decide on ways by which more group
participation could be encouraged by a group leader or ways by which each of
them individually could make sure that other people who have something to say
can participate.

Comments or preparation

Coples of charts 1 and 2.

Source

This 1s a common exercise in sociology texts. Different trainers and
groups handle the problem differently; the approach described here is drawn
from the observation of a number of United Nations trainers.
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T. Prgctice in observation: FEmpathy

Objectives

By making observations and comparing them with the group average, each
member is able to check on his accuracy. In effect, he gets a measure of his
empathy with the group feeling on several dimensions.

Setting

This is a small group task and should be used after the group has met
several times and the members are beginning to know one another. Materials:
one copy of the observation sheet (sampl: 8) for each group member.

Process

Stop the group asbout half an hour before adjournment time. Give each
member a copy of the observation sheet and ask that it be completed. Have
one person tally the responses on newsprint; it can be done quickly if each
person calls out his responses. Take an average of the estimates given for
the "B" questions.

Each person may calculate his error score by finding the difference
between his answer and the average estimate of the group. The error score
is his measure of empathy; the lower the score, the greater the empathy.

Discussion

The answers to all the “A" questions will give the basic attitudes of the
group towards the session. The error scores will show the differences among
the members in diagnostic skills or in empathy with the group.

The questions that have elicited the lowest error score may be contrasted
with those with the highest error score to reveal the areas in which the group
exhibits the greatest disagreement.

Comments or preparation

See sample 8.

Source

Mill, op. cit.
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Sample 8. Observation sheet for empathy practice

Observation sheet
(Leave the error column blank)

Were you satisfied with the performance of the
group?

How many of the members would you say were
satisfied with the performance of the group?

Would it have been helpful if the less
talkative members had expressed their
opinions more readily?

How many members of the group will agree?

Do you feel the discussion was dominated by
two or three members?

How many will agree?

Did you have any feelings of irritation during
the discussion?

How many members will say they d4id?

Did you have the opportunity to talk as often
as you wished to?

How many will say the same?

71~
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8. Ring-toss
Objectives

To understand the difference between the goal choices of high and low
achlevers;

To understand one's own reaction to the problem of personal goal setting.

Setting

Group size: Indeterminate, but small enough for group discussions.
Time required: Depending on the group, one hour should be adequate. With
persons who have serious goal-setting problems, the activity may take more
time. Materials required: 3 rings and a peg.
Process

Each person is given the rings and told that he may stand at any distance
from the peg and toss them. A record is kept of how far each person stood and
how many times he put the ring on the peg.

Discussion
Then there is a general discussion of why people stood at the distance

they did and how this is related to achievement motivation and to the problem
of individual goel setting.

Commente or preparation
Review McClelland materials on motivation training (AP-VI).
Source

Adapted from descriptions by David McClelland in various writings; see
Motivating Economic Achievement (New York, Free Press, 1969), p. 51.
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